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At Seymour Park Community Primary School, we recognise the importance of feedback as an 
integral part of the teaching and learning cycle. We are also aware of recent research surrounding 
effective feedback and the workload implications of written marking.  

Our policy is underpinned by the evidence of best practice from the Education Endowment 
Foundation (EEF) and recent findings from the University College London. This research shows that 
effective feedback should: 

• Redirect or refocus either the teacher’s or the learner’s actions to achieve a goal  
• Be specific, accurate and clear  
• Encourage and support further effort  
• Be given sparingly so that it is meaningful  
• Put the onus on students to correct their own wobbles (mistakes), rather than providing correct 

answers for them  
• Alert the teacher to pupils’ misconceptions, so that the teacher can address these in 

subsequent lessons. 
Notably, written marking was highlighted in the Department for Education research as a key 
contributing factor to workload. As a result, we have investigated other alternatives to written marking 
which can provide equal and effective feedback. These alternatives are in line with the EEF’s and the 
DFE’s recommendations which emphasis that marking should be: Meaningful, Manageable and 
Motivating.  

 

Key Principles 
Feedback at Seymour Park has at its core a number of key principles: 

• The purpose of feedback is to further children’s learning 
• Evidence of feedback is incidental to the process; we not do provide additional evidence of 

external verification 
• Pupils should be empowered to take responsibly for their own feedback allowing them to 

improve work; adults should not take away this responsibility by doing the hard thinking for the 
pupil 

• Written comments should only be used where necessary – children who are unable to locate 
their own errors, even after guided modelling by the teacher 

• Pupils should receive immediate feedback within the lesson or in the next appropriate lesson 
• Feedback is a part of the school’s wider assessment processers which aim to provide an 

appropriate level of challenge to pupils in lessons, allowing them to make good progress 

Within these principles, our aim is to make good use of the practices outlined in the EEF toolkit 
ensuring that children are provided with timely and purposeful feedback. Feedback that furthers the 
pupils learning, and that teachers are able to gather assessments that enable them to adjust the 
learning to suit the needs of all pupils. 
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Effective feedback 
Effective Feedback can only take place if the following occur: 

 

Children must understand what they are learning: 

• The learning objective (WALT) is shared at the point when it is best for the children – pupils 
may have to problem solve in order to discover the learning objective 

• Success criteria (WILF) will be developed with the children. This can be achieved in a number 
of ways: 

o Success criteria is created after the teacher has sufficiently modelled the learning 
o Observing what a good one looks like (WAGOLL) and identifying the features 

 

Children are given opportunities to improve: 

• Through various forms of feedback (see below) that promotes children to edit and improve 
their own learning using a purple feedback pen (years 1-6) 

• Reviewing and improving their learning through self and peer assessment using a purple 
feedback pen (years 1-6) 

 

Growth Mind-set 
At Seymour Park, we embed a growth mind-set within our pupils. Mistakes are part of the learning 
process and are promoted through our language for learning. Teachers will make pupils aware of any 
‘wobbles’ they make through immediate and post-learning feedback. We believe that language is a 
powerful tool and any feedback must promote a positive emphasis on learning even when discussing 
children’s’ learning wobbles. When pupils provide peer feedback, they will foster our school’s 
language for learning and ensure that their feedback is constructive and positive. 
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Feedback and Marking in Practice 
It is vital that teachers evaluate and provide feedback to pupils in lessons, and use this information to 
adjust the learning to suit the needs for all learners. Feedback is provided in a two-way system with 
immediate feedback being the priority: 

1. Immediate feedback - at the point of teaching 
2. Post-learning feedback - feedback after the lesson 

Type What does this look like in practice? 

Immediate feedback  • Verbal Feedback given during lessons to pupils for 
immediate action (group or individual) 

• Assessment for learning – gathered from pupils’ whiteboards, 
book work, thumbs up/down and teaching 

• Live Marking  
• May involve the use of a teaching assistant to provide 

support of further challenge 
• May re-direct the focus of teaching or the task 
• Self or peer assessment against an agreed set of criteria 
• May take the form of a quiz or interactive game 
• Provides an opportunity for evaluation of learning in the 

lesson 
• Often involves whole groups or classes 

 
Post-learning feedback  • May involve short written comments/ highlights or 

annotations for pupils to respond to 
• Conferencing or one to one feedback (at the beginning of the 

next lesson) 
• Whole Class feedback  
• Post learning tasks 
• Checks and challenges  
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Immediate feedback  
At Seymour Park Community Primary School, we believe that pupils make the most progress in 
lessons when feedback is given immediately and misconceptions are addressed at the point of 
learning. Throughout independent learning stages of a lesson, the class teacher and learning support 
assistants will use their time to support and guide individuals or, groups of pupils, as wobbles occur 
or they need further challenge.  

Diminishing the difference interventions may also be used and could be delivered by teachers or 
teaching assistants. These may take the form of a pre-teach, in-lesson intervention and/or a post-
lesson intervention. Staff members facilitating these interventions will make use of verbal feedback 
and live marking. 

Live Marking may take place at this time too – showing the children the successes they have 
achieved and giving extra direction to support or extend learners. 

Verbal Feedback 
 

What is verbal feedback?  What isn’t verbal feedback? 

• Speaking directly with students 
• Providing diagnostic assessment 
• Providing explicit information 
• Ensuring the information is implicit 
• Targeting future interventions and support 
• Offering words of motivation, e.g., include the 

phrase ‘not yet’ (informative feedback) 
• Offering words to develop confidence 
• Scaffolding next steps 

• Recording what has been said. 
• Offering a summative grade 
• Offering too much information 
• Lacking clarity 
• Withholding ’how to improve’ 
• When evaluating a piece of work, saying “it’s 

good” followed by using “but… 
• Providing feedback that leads to 

demotivation or apathy 
 

Effective verbal feedback strategies should: 
 

1. Give an explanation of what they are doing correctly and incorrectly (wobbling) 
2. Be provided in a timely manner 
3. Cater to the individual needs of the learner 
4. Ask the 3 questions 

a. What can the pupil do? 
b. What can’t they do? 
c. How can the student do better? 

5. Feedback should reference a skill or specific knowledge 
6. Give praise ‘I noticed’ 
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7. Feedback should be a two-way system (allowing pupils to provide you with feedback is very 
powerful). 

Verbal Feedback Question Stems 

 

 

Live Marking 
Live marking can be used alongside verbal feedback during lessons to support and scaffold pupil’s 
learning or understanding. Live marking should provide the teacher with immediate assessment for 
learning, enabling them to change the direction of a lesson if necessary, to suit the needs of the 
learners. Live marking should promote rich dialogue, allowing teachers to find misconceptions and 
check how the learning is going.  
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Examples of Immediate Feedback – evidenced through the use of a purple 
feedback pen 

 

. 

 

 

 

 

 
 

 

 

 

 

 

 

The teacher has provided the 
pupil with verbal feedback on 
cube nets. The pupil and 
teacher have completed the 
net together. 

The TA has provided verbal 
feedback to a pupil, they then 
corrected the wobbles using 
the purple feedback pen. 

The pupil has used self-
assessed their learning using 
maths answers – supported by 
the teacher. 

The teacher has provided 
verbal feedback and the pupil 
has corrected a spelling 
wobble during the lesson. 

The teacher has provided verbal feedback “Can 
you write down what the blue part of the bar 
represents?”. The pupil has used their purple 
feedback pen. 
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At Seymour Park, we understand the value of peer and self-assessment to enable learners to 
discover their own learning. Peer and self-assessment should: 

• Promote independence 
• Aid metacognition  
• Provide opportunities for pupils to take ownership of their own learning 
• Provide the opportunity for the teacher to observe and reflect on the learning that has gone on within 

the classroom 
• Peer and self-assessment may take different forms, e.g. through verbal or peer written feedback using 

a purple feedback pen 
• Be based on a set of criteria for evaluating learning outcomes. Pupils must understand what aspect of 

the learning they are evaluating and where criteria is abstract a clear example should be given in which 
pupils can model their practice 

• The criteria for comments given through peer and self-assessment are the same as those given 
through post feedback teacher marking. They must give areas of strength and areas for development. 
The comments must relate to criteria that are understood by all pupils and relate to specific areas 

• In order that the skill of peer and self-assessing work is embedded, pupils learning may need to be 
read thoroughly at the beginning to ensure that good quality feedback is given. If the comment given is 
inappropriate, this should be corrected by the teacher 

• Comments made by pupils when peer/self-assessing work will be written using the purple feedback 
pen. This will make it clear to the pupils/teachers/observers what method of assessment has been 
used 

English 

Most writing lessons will be followed up with an editing lesson where children receive whole class 
feedback about strengths and areas for development and direct teaching about how to achieve this.  

In KS2, pupils will be encouraged to use self and peer assessment during these editing lessons. 
Teachers will have looked at the pupils’ work after the previous lesson and identify key strengths and 
weaknesses, looking at both the technical accuracy of their writing; spelling errors, punctuation 
omissions and the content written. Where individual pupils have done particularly well, they will be 
celebrated in the whole class feedback section. Any pupils who need additional targets or feedback 
will form part of a specific group at the beginning of the lesson. 

In KS1, pupils will need more support in order for self and peer assessment to be successful. 
Younger children, KS1 in particular, may need more support as they learn to become more 
independent, and may need further teacher input to achieve this. To combat the increasing difficulty 
for self-editing, teachers can set group editing challenges that are to do with the initial input, and 
allow the rest of the class to continue with paired editing. 

Maths 

Following the NCETM guidance on marking, pupils benefit from marking their own work. Part of this 
responsibility is to identify for themselves the facts, strategies and concepts they know well and those 
which they find harder and need to continue to work on. As a result, pupils will be encouraged to 
check their answers after 4-5 questions. Answers can be placed within the classroom at ‘editing 
stations’ or on their tables out of sight. 
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Foundation Subjects 

Within all foundation subjects, immediate feedback will be prioritised to pupils. Books will show clear 
evidence of progress through the use of the child’s own and peer assessment, as well as the pupil’s 
use of the purple feedback pen. Post-learning feedback may sometimes be necessary within 
foundation subjects, for example a historical diary entry. 

 

Examples of Immediate Feedback (Self and Peer assessment) – evidenced 
through the use of a purple feedback pen 

 

 

 

 

 

 

 

 

A pupil has self-assessed their learning 
based on answers provided by the 
teacher. The pupil had wobbled on a 
question and independently did it again. 
This was checked by the teacher during 
the lesson. 

A pupil uses self-assesses their learning based 
on a writing toolkit set of criteria. 
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A pupil self-assesses their learning during 
an editing lesson using the purple 
feedback pen. The teacher provides 
verbal feedback to help identify some of 
the wobbles, the teacher promotes 
independence where possible. 

A pupil has self-assessed their learning and 
created a learning sentence to explain what 
they have learnt. The teacher has provided the 
pupil with positive reinforcement through the 
use of a celebration stamp. 

A pupil has self-assessed their learning and reflected on their improvements in the lesson. They 
explain their misconception and how they become more confident through the learning in the 
lesson. The pupil has used topic specific vocabulary that was modelled by the teacher (Volume, 
cm3) 
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Post-learning feedback 
As outlined previously, Seymour Park approach feedback in waves of priority from most impactful to 
least. However, sometimes the nature of the learning or lesson may provide the teacher with little or 
no opportunities for immediate feedback. In these instances, pupils will need feedback in order to 
improve their learning. When providing post-learning feedback, teachers will ensure that their 
comments are meaningful, manageable and motivating. There is no expectation for written feedback 
by the teacher in every lesson for every pupil, a careful balance of immediate and post-learning 
feedback should be evident within books. For example, in a sequence of English lessons, three 
lessons may have evidence of immediate feedback via the pupil’s use of the purple feedback pen, 
two lessons may have some post-learning feedback. Where feedback is provided by the teacher, this 
must address misconceptions or highlight a learning point. 

In addition to specific teacher comments, a whole class feedback approach or quiz-based tasks may 
be more appropriate. This can either be shared with the class at the beginning of a lesson or be stuck 
in by the teacher.  

Post-learning feedback should: 

• Help pupils identify how to fix their wobble 
• Demonstrate clear improvement and progression. Pupils will use their purple feedback pen to 

address the teacher comments. Teachers will use a black feedback pen. 

 

Examples of Post-learning Feedback 
 

 

 

 

 

 

 

 

 

 

 

 

 

The teacher has provided feedback to 
pupils about words that they have 
wobbled with in the previous lesson. They 
have explained the meaning of the words 
and provided a starter wordsearch activity 
to embed the learning. 

The teacher has provided whole class 
feedback to pupils that have misconceptions 
about the moon. They were then asked to 
write a sentence explaining why the moon 
appears to change shape based on the 
teacher feedback. 
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The teacher has reviewed the pupil’s learning 
in the lesson and after the lesson, they have 
then created a whole class feedback form to 

provide pupils with general areas for 
improvement. 

The teacher has provided feedback to pupils on their 
misconception of the theory of evolution – this was identified by 
the teacher post-learning. Pupils then listen to verbal feedback 
and write a learning sentence correctly explaining the learning. 



13 
 

 

 

 

 

Feedback in the Early Years 
Due to the ages and development of pupils in the early year’s foundation stage (0-5years old), written 
feedback is not required, as pupils would not be able to interpret the meaning. Instead, members of 
staff will utilise immediate feedback and, create observational assessments of individual pupils and 
annotate children’s work based using the child’s voice e.g. if a child has been mark making they may 
say it represents a car, the member of staff would write next to the work “car” to give understanding 
to the work. As part of immediate feedback, early years members of staff would utilise the live 
marking approach to annotate work in real time during the lesson, where appropriate.  

 

 
When children learn and explore through play, the teacher’s role is to facilitate learning through 
scaffolding and questioning. This is when verbal feedback would play a vital role in the child’s 
learning. During exploration time, staff members would ask questions to the child to promote problem 
solving and critical thinking. This evidence may be recorded in the child’s learning journey, or may be 
a verbal conversation that takes place and is not recorded, but informs the teacher of the child’s 
learning and development.  

 

 

 

 

 

 

 

 

 

 

 

Date: 30-Jan-2020 

 

 

Notes 

Child A was able to count sets of objects and 
share them equally between two, she could say 

when the groups were equal or unequal and 
talked about being fair. Child A could say what 
half of the quantity was by sharing on the plate. 

 

Aspects contributed to by this experience: 

• ELG: They solve problems, including doubling, halving and sharing.  
Mathematics>Numbers>Early Learning Goal 
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Feedback Process 
 

 
 

After feedback is provided, teachers will use their assessment for learning strategies to plan and 
amend learning opportunities for the following lesson.  

During a lesson and after a lesson, teachers will identify pupils that need more support or 
opportunities for further challenge. These pupils will then be identified for afternoon interventions. 

 

 

 

Learning takes 
place

Immediate 
feedback 
provided

Yes

Has the pupil 
understood or 

improved?

Benefit from 
intervention?

Yes No

Post-Learning 
Feedback

Scaffolding 
learning

Benefit from 
intervention?

No

Post-Learning 
Feedback

Benefit from 
intervention?
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COVID-19 Specific Response 
Due to the coronavirus pandemic, certain procedures will need to adapt to ensure children and all 
stakeholders are safe within school. Day to day teaching within year group bubbles enables staff to 
provide pupils with immediate and post-learning feedback. To reduce the risk of transmission any 
written feedback by staff and pupils will be recorded using their own stationary.  

In the event of a bubble or full school closure due to COVID-19, learning will be facilitated using the 
Google Classroom platform. All teachers and pupils will be able to access this platform from home at 
the beginning of the academic year.  

Feedback on the Google Classroom will be provided in the following format: 

• Individual comments to pupils on specific learning tasks where necessary 
• Where Google Docs or other collaborative software has been used, teachers may edit and 

comment on the learning – allowing time for pupils to respond 
• General class comments using the ‘class feed’ of an assignment 
• Self-marking quizzes providing pupils with a numerical grade 

 

 

 


