
Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the 2022 to
2023 academic year) funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year
and the effect that last year’s spending of pupil premium had within our school.

School overview

Detail Data

School name Seymour Park Community
Primary School

Number of pupils in school 660

Proportion (%) of pupil premium eligible pupils 26%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2021/2022 – 2023/2024

Date this statement was published 1.12.2021

Date this statement was last reviewed 1.12.2022

Date on which it will be reviewed 1.12.2023

Statement authorised by SPCPS GB

Pupil premium lead Thomas Johnson, Rowena
Ainscough, Sue Codling

Governor / Trustee lead Khawla Badwan

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £191,435

Recovery premium funding allocation this academic year £20,898

Pupil premium funding carried forward from previous years
(enter £0 if not applicable)

£0

Total budget for this academic year

If your school is an academy in a trust that pools this funding,
state the amount available to your school this academic year

£212,333
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Part A: Pupil premium strategy plan

Statement of intent

We have the highest aspirations for all children in our school family and believe that every

child should be given the opportunity to reach their full potential. We are committed to making

a world of difference in all our children’s lives and futures.

Our approach is based on our individual children’s needs and built on the high-expectations we

have for all our children. We take a forward-looking, long-term view to addressing the potential

barriers to success faced by our disadvantaged children and use our evidence-based

understanding of great learning and great teaching to overcome these.

Using the EEF tiered model, our approach will be primarily rooted in quality first teaching for all

children with high quality targeted support where necessary and complemented by wider

whole-school strategies.

Our approach includes our support for children disadvantaged by the pandemic as part of

education recovery. This included our work with the National Tutoring Programme.

As a proud GOLD UNICEF Rights Respecting School, we believe children have the right for

adults to listen and take seriously their opinions on matters that affect them, like their

education (Article 12). After consulting with our children, they would like us to focus on:

● Giving extra support on the same day with concepts they haven’t fully understood in

lessons.

● They want to know that if there is a problem, there is someone they can talk it through

with to find a solution.

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge
number

Detail of challenge

1 On-entry starting points are low in the EYFS

The majority of disadvantaged children entered EYFS with below expected
levels in the Prime Areas of learning in 2022 (Internal teacher assessed
baseline judgement)

In Reception 2022 (18 pupils)
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94% are below ARE for Listening, Attention & Understanding (11% Well Below)

84% are below ARE for Speaking (6% Well Below)

78% of disadvantaged pupils are predicted to not achieve GLD based on
baseline figures and expectations of average progress.

2 Speech, language and communication needs

75% of disadvantaged children in Nursery below ARE for SLCN in 2022

67% of disadvantaged children in Reception below ARE for SLCN in 2022

(WELLCOMM assessments)

69% of all disadvantaged children have English as an additional language.

(SIMS)

3 Additional Needs and SEND

40% of pupils on the school’s SEND register are disadvantaged. Multiple
barriers to learning have a greater impact on good progress.

4 Phonics and reading

Assessments, observations, and discussions with pupils suggest disadvantaged
pupils generally have greater difficulties with phonics than their peers. This
negatively impacts their development as readers and has increased in recent
years due to the pandemic.

2022 outcomes

21% disadvantaged children did not pass the PSC in Y1 (5/24)

5% of Y3 disadvantaged children did not pass the PSC in Y2 (1/19)

32% of Y4 disadvantaged children did not pass the PSC in Y2 (7/22)

40% of all disadvantaged children are not meeting ARE in reading across the
school

Projections

49% of Y1 disadvantaged children not on track to pass PSC

5 Attainment through KS2

The impact of recent school closures due to Covid has led to a widening of the
attainment gap. School Assessment data shows that outcomes for
disadvantaged children are lower than those of their peers. The attainment
gap (difference between R, W, Ma combined EXP+) is marked: end Y2 17%; Y3
25%, Y4 27%; Y5 16%.

0% of current Year 3 and 4 children attained GDS (R, W, M). In our current Y6
only 8% of disadvantaged children attained GDS (R, W, Ma) compared with
19% of non disadvantaged children.

6 Attendance

In 2021/2023, disadvantaged children’s attendance was 92% compared with
93.7% for all pupils

28% of disadvantaged children have attendance of below 90%

7 Unmet needs in the wider family impacts on pupils’ parental support and
engagement
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71% of children open to TAF pupil support system are also disadvantaged.
Parental engagement work is a key aspect of the support needed.

8 Social and emotional needs

53% of pupils in need of extensive support with emotional, social and
behavioural difficulties are disadvantaged.

9 Pandemic impact

Assessments, observations, and discussions with pupils suggest disadvantaged
children generally have been impacted more significantly by the pandemic.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how

we will measure whether they have been achieved.

Intended outcome Success criteria

Improved progress for disadvantaged children
within EYFS

More disadvantaged children are KS1 ready
by the end of EYFS

Improved oral language skills and vocabulary
among disadvantaged children.

Assessments and observations indicate
significantly improved oral language among
disadvantaged children. This is evident
when triangulated with other sources of
evidence, including engagement in lessons,
book scrutiny, pupil voice, and ongoing
formative assessment.

Improved combined attainment among
disadvantaged children.

KS2 combined outcomes in 2024/25 show
that more than 80% of disadvantaged
children met the expected standard

Outcomes in 2024/25 show high attaining
children reach combined GDS earlier (LKS2)

Improved progress for disadvantaged children
with SEND

Increase in progress made by disadvantaged
children from their starting points.

More disadvantaged children with SEND
met the expected standard across the
curriculum.

To achieve and sustain improved wellbeing
for all pupils in our school, particularly our
disadvantaged pupils.

Sustained high levels of wellbeing from
2024/25 demonstrated by:

● qualitative data from student voice,
student and parent surveys and teacher
observations

● a reduction in behaviour incidents
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● a significant increase in participation in
enrichment activities, particularly
among disadvantaged pupils

To achieve and sustain improved attendance
for all pupils, particularly our disadvantaged
pupils.

Sustained high attendance from 2024/25
demonstrated by:

● the overall absence rate for all pupils
being no more than 4%, and the
attendance gap between disadvantaged
pupils and their non-disadvantaged
peers being reduced.

● the percentage of all pupils who are
persistently absent being below 9%
(national average) and the figure among
disadvantaged pupils being no more
than 9% (national average) lower than
their peers.
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Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this

academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £116, 783

Activity Evidence that supports this approach Challenge
number(s)
addressed

Embed the new synthetic phonics
programme across the school.

In partnership with our local
English Hub, we will fund
extensive training and ongoing
coaching support for all staff with
a non-class based lead reading
teacher

Phonics approaches have a strong
evidence base that indicates a positive
impact on the accuracy of word reading
(though not necessarily comprehension),
particularly for disadvantaged pupils:

Phonics | Toolkit Strand | Education
Endowment Foundation | EEF

4, 3, 9

Embedding evidence-based whole
class Quality First Teaching across
the curriculum.

Focusing on ‘learning to learn’,
high quality feedback to learning,
inclusive strategies, digital
technology, class-based support,
learning environments and
curriculum-focused CPD.

We will fund leader release time
to embed these strategies
through ongoing coaching and
CPD.

Quality First teaching should be a priority
for pupil premium spending to ensure the
daily education of pupils is of the highest
standard across the curriculum:

EEF Guide to Pupil Premium 2021

EEF Feedback Research

1, 2, 3, 4,
5, 9

Embedding oracy and language
development as a key thread in
our curriculum.

We will fund staff training
through CPD and mentoring with
a strong focus on EAL children
and children with SLCN. We will

There is a strong evidence base that
suggests oral language interventions have
high impact on reading and other
subjects:

Oral language interventions | Toolkit
Strand | Education Endowment
Foundation | EEF

1, 2, 5, 9
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enhance our assessment of
language development.

Enhancement of our EYFS
provision through resources and
staff CPD

In partnership with local
Curriculum Hubs, we will fund
access to projects as well as
ongoing language development
strategies across the phase.

There is a strong evidence base that
suggest early language development
classroom strategies have a high impact
on pupil outcomes

EEF Early Language Development

There is a strong evidence base that
suggest early numeracy approaches have
a high impact on pupil outcomes

EEF Early Maths

1, 8

Inclusive strategies and support
for children with SEND. This
includes external support and
bespoke CPD.

Ensuring SEND children have access to a
high quality curriculum that is tailored to
their needs is a key recommendation of
the EEF SEND review. This is especially
important when children have multiple
barriers to learning.

EEF SEND Report

1, 3, 5

Targeted academic support (for example, tutoring, one-to-one support structured

interventions)

Budgeted cost: £57, 329

Activity Evidence that supports this approach Challenge
number(s)
addressed

Same day interventions in every
class.

We will fund additional daily
intervention feedback sessions to
help children embed each day’s
core learning and overcome
learning ‘wobbles’. We aim for no
child to start the next day behind.

High-quality feedback and support has a
significant impact on pupil progress and
outcomes.

EEF Feedback Research

2, 3, 5,  9

Additional phonics sessions for
pupils who require further phonics
support. This will be delivered in
collaboration with our local
English Hub.

Phonics approaches have a strong
evidence base indicating a positive
impact on pupils, particularly from
disadvantaged backgrounds. Targeted
phonics interventions have been shown
to be more effective when delivered as
regular sessions over a period up to 12
weeks:

1, 4, 5, 9
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Phonics | Toolkit Strand | Education
Endowment Foundation | EEF

Language development support,
such as WELLCOMM and
Speechlink. A dedicated SLCN
HLTA.

Small group and 1-1 support for
mainly disadvantaged pupils.

Oral language interventions can have a
positive impact on pupils’ language skills.
Approaches that focus on speaking,
listening and a combination of the two
show positive impacts on attainment:

Oral language interventions | EEF
(educationendowmentfoundation.org.uk
)

1, 2, 9

1-1 boosters and tutoring for KS2
children whose learning has been
impacted by the pandemic.

Twice weekly pre-school sessions
with tutors focused on closing
learning gaps and accelerating
progress to GDS and ARE.

Complementing QFT with intensive and
personalised boosters will help children
make accelerated progress.

1-1 Tutoring Impact EEF Research
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Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £38,215

Activity Evidence that supports this approach Challenge
number(s)
addressed

Promoting improved attendance
to be good or better through
effective strategies and
partnerships.

This will involve our attendance
officer, learning mentors
implementing strategies to
promote and sustain high
attendance. This includes funded
places at Breakfast Club.

The DfE guidance has been informed by
engagement with schools that have
significantly reduced levels of absence
and persistent absence.
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Meet the wellbeing needs of
disadvantaged pupils through
access to our TAF pupil support
systems and extensive parental
engagement work.

Our experience shows that a core group
of disadvantaged children need access to
support beyond our core-offer. Extensive
parental engagement is key in improving
pupil outcomes, both academic and
personal.

7, 8
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This will include our
school-funded social worker,
mental health practitioner and
learning mentors.

Embed the school’s
relationship-based approach to
behaviour management in line
with the Trafford supported ELSA
project.

Additional support will be
provided to children in need,
particularly at social time.

When carefully implemented, social and
emotional learning can increase positive
pupil behaviour and well-being, and
academic performance. 

EEF Emotional Literacy Support

7, 8

Broader extra-curricular
engagement and access.

Disadvantaged children will be
supported with access to
extra-curricular activities to
improve their engagement in
learning

Based on our experience, some
disadvantaged children can disengage
with the broader school offer, especially
during school holidays. We know that
funding access to extra-curricular
activities positively impacts on their
attendance, wellbeing, school readiness
and educational performance.

7, 8, 9

Total budgeted cost: £ 181, 759

9



Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022

academic year.

We set ambitious targets for our disadvantaged children. 2022 was the first year since the

pandemic with statutory assessments in all phases. Below is a summary of those outcomes:

KS2

Outcomes

Progress KS1-KS2 Attainment KS2 EXS/GD
All Pupils Disadvanta

ged pupils
National All
Pupils

All Pupils Disadvantaged
pupils

National
disadvanta
ged pupils

Reading 4.8 4.6 - 90/42 86/38 62/17
Writing 5.3 4.5 - 83/32 81/24 55/6
Maths 3.9 3.9 - 85/37 86/29 57/12
Combined 4.4 4.1 - 75/18 67/19 -

Outcomes at the end of KS2 show disadvantaged children at Seymour Park achieved a

significantly higher standard than most children nationally. This includes attainment and

progress. Attainment at GDS was not significantly high.

EYFS and KS1

Outcomes
Attainment KS1 EXS/GD All Pupils

Disadvantaged

Pupils
National

All Pupils Disadvantaged National PSC
Reading 71/21 68/5 68/18 85 79 75
Writing 71/7 63/0 58/8 GLD

Maths 74/18 64/11 69/15 68 29 65

Outcomes through EYFS and KS2 show attainment and progress for our youngest

disadvantaged children to be broadly in line with their national peers at the expected standard.

Where outcomes are lower are at the GDS standard at the end of KS2 and at the end of

Reception.

The outcomes show that despite low on-entry starting points and the impact of the pandemic,

disadvantaged children achieve strong academic success at Seymour Park. This suggests the

current strategy for pupil premium spending is being effective and should be continued.

Furthermore, where pupil outcomes are not as successful when compared with their peers

within school, such as disadvantaged pupils achieving GDS, an increased emphasis will be given

to these pupils. The strong focus on the challenges impacting on our youngest children will also

be continued.
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Attendance for disadvantaged children (92%) was lower than non-disadvantaged children

(93.7%). However, the attendance gap for disadvantaged children closed from 3.7% to 1.7% in

2021/2022. In addition, attendance of disadvantaged children at Seymour Park was higher than

national disadvantaged attendance (90.5%). This suggests the plan to address attendance for

disadvantaged children is being effective and should continue.

We used pupil premium funding to provide wellbeing support for all pupils, and targeted

interventions where required. Our records and observations indicated that pupil behaviour,

wellbeing and mental health have improved for many disadvantaged pupils. For example, the

amount of behaviour incidents fell for most disadvantaged children. However the needs of

some disadvantaged children, including disadvantaged children new to the school, are complex

and high. Therefore we will build on our current approach with the activities detailed in this

plan.

Disadvantaged children did not access our extra-curricular offer to the same level as their

non-disadvantaged peers. Whilst extensive work was done to address this, such as a fully

funded summer holiday club for disadvantaged children, access to our extra-curricular offer will

continue to be a focus.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the previous

academic year. This will help the Department for Education identify which ones are popular in

England

Programme Provider

n/a

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure Details

How did you spend your service pupil premium
allocation last academic year?

n/a

What was the impact of that spending on service
pupil premium eligible pupils?

n/a
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Further information (optional)

Seymour Park Community Primary School has the highest aspirations for all our children and

growth is one of our core values. To ensure our disadvantaged children thrive, our pupil

premium strategy will be supplemented by our ongoing work to tailor our curriculum to all our

children’s needs and our community. We know our community has high levels of deprivation

(high IDACI 10% - 30%), low health outcomes (the healthy life expectancy of a girl in our

community is 55) and high levels of community languages other than English (EAL 65%)

Therefore, we are embedding three threads throughout our full curriculum:

1 Oracy

We place all aspects of language development at the heart of our curriculum and help every

child find their voice. 

2 Children’s Rights

Children’s rights are learned and lived here. Our children grow to understand the universal

rights they share with every other child, empowering our children to understand the power of

their voice and being aspirational with their big ideas.

3 21st Century Learning

We provide our children with the tools and experiences to make their voice heard and thrive in

the 21st Century. This means understanding themselves as learners, being prepared for the

digital century and growing a healthy body and mind. 

We believe these threads are of particular importance to our disadvantaged children.

In addition, our pupil premium strategy was informed by our evidence-based understanding of

great teaching and great learning in the classroom. This includes our extensive engagement

with research, development and innovation. For example, in the past 18 months we have

partnered with the following groups to improve our practice:

● University of Manchester (Oracy development project)

● Lacey Green DfE English Hub (introduction of new synthetic phonics scheme)

● NCTEM (Early maths project)

● NPQSL and NPQML projects (feedback, assessment in science, chronological

understanding in History)

● Kickstart PE and Sport development

● Delamere Special School and Nursery

● Education Development Trust (School Partnership Programme)

Further information on previous projects can be found here: School-based research and projects
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