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Background
41% of our Arabic children have been on our SEND Register at some
point. 26% are currently on the Register, compared with the school
average of 15%. 8 out of these 9 have been referred to Speech and
Language Therapy. Our research has investigated the possible reasons
for this by considering teacher, child and parent and trainee teacher
perceptions of our Arabic speakers, current research and the available
data.

How have teachers’ perceptions changed?

Themes from Teacher Focus Groups

Children’s Focus Groups results

After the focus group discussion the teachers were asked the
research question again and ranked the most likely reasons why
they thought Arabic children have previously been placed on
the SEND register.
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Focus groups were held with teaching staff, the pupil support team and
SENCO and some of our Arabic parents. We have looked at the main
themes from these semi-structured interviews. We also worked closely
with our Trainee Teachers on their Enquiry Placements who conducted
focus groups with our Arabic children.
We have conducted Raven’s tests of all our Arabic children to compare
their non-verbal reasoning with their vocabulary and looked at their
NASSEA results in comparison with school averages.
We have also looked more widely at National data, research and
discussed our research with Speech and Language Therapy specialists.
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The child is learning more slowly because the child's good level of conversational English has misled the teacher
into setting tasks that are too abstract for the child’s current language level.
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The child has not attained a basic language proficiency in any language, because neither language has been
given adequate opportunities to develop.
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The child is struggling because they have Arabic as their first language which makes acquring English more
difficult.
The child is learning more slowly because the child’s lack of conversational English has misled the teacher into
setting tasks that are not cognitively challenging enough.

The child is learning at an appropriate rate, and just needs more time to get used to the demands of working in
their second language.
The child is struggling because of factors outside of school such as refugee status, family history, etc.
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The child is struggling because of a specific language disorder.
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The child is learning more slowly than others because they find school is challenging and alien.

The child has a general learning difficulty in learning compared to other children of the same age.
Least likely

Adapted from Wright 2011; The assessment of bilingual pupils with reported learning difficulties: a hypothesis based approach.
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Raven's Test Results for Arabic Speakers - Years 1 to 6
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If we consider this test a tool to evaluate potential for achievement and
general ability we can see that the average NVR for our Arabic children is
at age related expectations. However, the verbal results show an
average of one year behind in Year One, with the gap widening to an
average of two years by Year 6. 85% of our Arabic children have a
vocabulary below the age-related expectation, compared to 44% for
NVR. These results indicate that, for the vast majority of our Arabic
speaking children, the usual prediction of learning the academic English
needed for success at school within five to seven years is an
underestimate as the gap continues to widen until at least Year 6.
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Our Somali children represent the best
cohort for comparison in our school
because there are a similar number of
children and they tend to be more recent
arrivals and from a smaller, less established
local community.
Only 7% of our Somali children are on the
SEND Register with 18% on at some point
(compared with 26% and 41% for Arabic
respectively). The Somali NASSEA EAL
assessment step averages are higher, in
general, indicating that their acquisition of
English is more rapid. This perhaps reflects
the difficulties of learning English from
Arabic.
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Teachers were given a series of statements relating to specific Arabic
first language interference and asked how significant these were in the
children’s language and learning. It appears that this interference
becomes more significant as the children move up the school.
Statements adapted from Swan,M and Smith,B;Learner English, CUP.

As a school we can now
 Make more informed assessment of our children’s needs, whether EAL or SEN
 Improve outcomes for our children as we can provide bespoke targeted
interventions, such as vocabulary development and work to address first
language interference issues
 Further refine our understanding of EAL as a staff and develop our support for all
our children through a focus on enablers for all
 Continue to provide and develop effective, meaningful EAL support and training
to all staff and Trainee Teachers.

Poster Template from www.manchester.ac.uk/photographics

Our research has shown that there are numerous complex reasons why our Arabic
children are overrepresented on our SEND register. As a school we are great at identifying
children who require extra support and this research has allowed us to consider the
different needs of children with EAL and SEN. Many of our EAL children have an
‘environmental language delay’ compared to their peers but have no internal difficulty
which hinders them from learning language. We also believe that it is harder to learn
English from Arabic for some children. Nationally there is some research into ethnic
disproportionality where schools are conflating language learning needs with SEN, but this
is hindered by the availability of accurate data from the school census (eg Arab included as
‘Any other ethnic group’) and by the lack of testing in home language by S&LT.
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Going forward

